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door clothing. Very young children do not take readily to
co-operative activities, but they gradually learn to work in
groups, to take part in games and singing and rhythmic
exercises and conversation. Throughout the whole day's
proceedings there breathes the spirit of play, sometimes free,
sometimes suggested or half-directed, but always the spirit of
play, with an abundance of simple and inexpensive toys, such
as will enable the children to reproduce in miniature the life
that they know outside the school
The infant The child in the nursery school or kindergarten
school is a fairly thorough individualist. He likes to be in
other children's company, but he prefers to play
his own games and to pursue his own aims, without being
interfered with. Gradually he becomes more sociable, so that
at the infant school stage, say from the fifth to the eighth year,
the unorganized and informal play of the nursery school gives
place to organized play in the form of games. But the spirit of
play, educative play, play in which real life situations are lived
through by the children, is still dominant in the first-rate infant
school. For this reason the method of the project or centre of
interest, which we have described at some length, is more
applicable, and in the best schools is more in evidence, at this
stage than at any other.
The old bad tradition which made the three r's the real sum
and substance of an elementary education, and which made
direct instruction in the three r's a necessity of the situation,
even in the infant school, dies hard in many places. The race
for places in selective schools, grammar schools especially, has
evoked the spirit of competition in the junior schools, which
in their turn have expected the infant schools to initiate
the children into the three r's. Thus the assumed exigencies
of adminstration have been allowed to override the claims
of child nature. We say the "assumed" exigencies, because
few people stop to think what difference it will make to a

